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Jobs 仕事 

Skills supply and demand 

Routine work, which is a typical repetitive work, has already transitioned from human work to 

computer work. This tendency will continue to get stronger. 

 

Accompanying the technological revolution, skills demanded from the labor market has been 

changing in the OECD countries. The graph below shows the transition in the demand of 

work form with the United States in the 1960s as the standard. Over several decades, 

especially after 1990, demand for “non-repetitive work without patterns / analytical tasks” and 

“non-repetitive work without patterns / interactive work form” is increasing remarkably, and 

“repetitive work with patterns / handwork” is decreasing.  

 

 

In times when “non-repetitive work without patterns / analytical tasks and interactive work 

form” are important, acquiring skills is becoming more important. People without sufficient 

skills are driven out to the outskirts of society and if people with these skills don’t exist, the 

country will not be able to survive in a knowledge based economy or in a global 

competition. For these reasons, many countries are actively working on “improving skills”, 
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but many continue to face problems caused by mismatch of skills, skills shortage and 

unemployment. 

 

At the same time, skills to create innovation are required in any field. According to a 

research comparing and analyzing university graduate students in Europe, more students 

who work at an organization which creates innovations five years after graduation and is 

involved in at least one process that introduces innovation responded that creativity, critical 

thinking, communication, entrepreneurship and adjustments in work are important 

compared to students who do not have that background. The graph on the next page 

indicates that students who introduce innovations considered the followings important, 

“finding new ideas / solutions”, “eagerness to present questions for ideas”, “presenting 

ideas to others” and “being sensitive about chances and opportunities”. 
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Prediction and Suggestion for Education in 2030 

The Future of Work: Jobs and skills in 2030 has predicted the following about the changes 

in work and skills in Britain in 2030. 

・ Aging in the workplace 

・ Increasing diversity in gender, race and ethnic groups in the working environment. 

・ Income becomes unstable. Regional gap of personal income will broaden.  

・ Voices demanding for work-life-balance (having a balance between work and private 

life) will increase. 

・ Practical use of Information Communication Technology (ICT) and out sourcing (to 

external organizations), globalization and more flexible correspondence will be 

demanded in the working environment.  

・ Skills to assemble technology and correspond to different fields will become required. 

For example, the ability to combine biotechnology, ICT, nanotechnology and cognitive 

science will become required. 

・ ICT will continue to develop and digital device invented for utilizing massive amount of 

data will gain attention. 

・ Economic growth and globally influential power will shift to Asia. 

・ New pioneer activities taken action by companies that give considerations to the 

environment and ecosystem friendly system will become important. 

Shortage of resources and destruction of ecosystems will exhaust natural resources and 

the costs of resources will increase. 

Youth not in employment, education or training (ages 15-24) 

Across OECD countries on average, one youth in every 10 is not in employment, education 

or training (NEET) (Figure 4.3). 

Figure 4.3. One youth in ten is not in employment, education or training across 

OECD countries 

Share of youth (aged 15-24) not in employment, education or training, percentage 

https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/4/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e7370
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Note: The OECD average excludes Korea and Switzerland, due to incomplete time series. 

Source: OECD Transition from school to 

work (database), https://stats.oecd.org/Index.aspx?DataSetCode=EAG_TRANS. 

 

  

https://stats.oecd.org/Index.aspx?DataSetCode=EAG_TRANS
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Income 収入 

Average tuition fees 

When it comes to higher (tertiary) education, many countries have similar goals, such as 

strengthening the knowledge economy, increasing access for students, encouraging high 

completion rates, and assuring the financial stability of their higher education systems. Yet 

OECD countries differ dramatically in how the cost of higher education is structured – and 

in the financial support they provide to students. 

 
As shown in Figure 4.2, the share of educational expenditures of tertiary institutions 

covered by individuals, businesses and other private sources together, net of public 

financial aid to students and subsidies to other private entities, ranges widely in OECD 

countries, from a negligible amount in Denmark, Greece and the United Kingdom to over 

half in the United States, Korea and Japan, with five other countries (Australia, France, 

Hungary, Mexico and Spain) obtaining 15-25 per cent of funding from private sources.2 

Figure 4.2 also puts the total tertiary education spending on institutions in context, by 

expressing it as a percentage of GDP 
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Family Wealth 
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Students’ life satisfaction according to their family’s wealth 
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Students’ life satisfaction and the wealth of his or her classmates 

 

Financial insecurity 

Across the 28 OECD countries with available data, 36% of people are financially insecure 

(Figure 2.8) – i.e. while not currently income poor, they risk falling into this condition in the 

event of a sudden loss of income, e.g. through unemployment, family breakdown or 

disability. In other words, if their income were to suddenly stop, such people would not have 

enough liquid assets to keep living above the poverty line for more than 3 months 

(see Box 2.1 and the figure note below for further details). More than half of the population 

meets this definition of financial insecurity in Latvia, Greece, Slovenia, New Zealand, Chile 

and Poland. By contrast, only 4% of people in Korea, and fewer than 15% in Japan, are 

financially insecure. 

Figure 2.8. More than one-third of people in the OECD are at risk of falling into 

poverty 

https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/2/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e5338
https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/2/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#boxsection-d1e5415
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Share of individuals who are financially insecure, percentage, 2016 or latest 

available year 

 

Note: The latest available year is 2016 for Canada and the United States, 2015 for Denmark, Korea, the 

Netherlands, Norway and the United Kingdom, 2014 for Australia, Austria, Belgium, Chile, France, Germany, 

Greece, Hungary, Italy, Japan, Latvia, Luxembourg, Poland, the Slovak Republic and Slovenia, 2013 for 

Estonia, Finland, Ireland and Portugal, and 2012 for Spain. Financially insecure people are those who are not 

income poor, but have insufficient liquid financial wealth to support them at the level of the income poverty line 

for more than three months – i.e. they have equivalised liquid financial assets below 25% of the national 

median income. Liquid financial wealth is defined as cash, quoted shares, mutual funds and bonds net of 

liabilities of own unincorporated enterprises. The income definition used follows as much as possible that 

used for reporting income poverty, i.e. household disposable income. However, in most cases, information on 

household disposable income is not available in the data sources used for computing wealth statistics; in 

these cases, (i.e. Austria, Belgium, Estonia, France, Germany, Greece, Hungary, Ireland, Latvia, 

Luxembourg, Poland, Portugal, the Slovak Republic, Slovenia and Spain) the income concept used is that of 

gross income (i.e. the total sum of wages and salaries, self-employment income, property income and current 

transfers received, all recorded before payment of taxes). Data for the United Kingdom are limited to Great 

Britain. The OECD average excludes Colombia, the Czech Republic, Iceland, Israel, Lithuania, Mexico, 

Sweden, Switzerland and Turkey, as comparable data are not available. 

Source: OECD Wealth Distribution (database), https://stats.oecd.org/Index.aspx?DataSetCode=WEALTH. 

 

 

https://stats.oecd.org/Index.aspx?DataSetCode=WEALTH
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Students who work for pay 
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Housing 居住 

Since 2010, the share of households with high-speed internet access has risen markedly, 

from 63% to 85%. 

Households with high-speed internet access 

In 2018, more than 80% of households in 29 OECD countries had access to broadband 

internet services, on average (Figure 3.6). 

Figure 3.6. More than 80% of households in OECD countries have access to 

high-speed internet 

Share of households with broadband internet access at home, percentage 

 

Note: The latest available year is 2017 for Chile, Switzerland and the United States, 2013 for Canada, 2012 

for Australia and New Zealand, and 2011 for Japan. The earliest available year is 2012 for Chile, 2011 for the 

United Kingdom, and 2009 for Canada and New Zealand. The OECD average excludes Colombia and Israel, 

due to a lack of data; Australia, Japan and New Zealand, due to a difference in methodology and 

inconsistencies compared to other countries (marked in white on the figure); and Luxembourg, Switzerland 

and the United States, due to a break in the series. 

Source: OECD ICT Access and Usage by Households and 

Individuals (database), http://stats.oecd.org/Index.aspx?DataSetCode=ICT_HH2. 

 

https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/3/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e6411
http://stats.oecd.org/Index.aspx?DataSetCode=ICT_HH2
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Access to a quiet place to study 

On average across OECD countries, 9% of 15-year-old students do not even have a 

quiet place to study in their homes, and in Indonesia, the Philippines and Thailand it is 

over 30% (Figure 1).  

Figure 1. Access to a quiet place to study 

Percentage of students that have access to a quiet place to study, PISA 2018 

 

Note: Statistically significant values are shown in darker tones. 

1. A socio-economically disadvantaged (advantaged) school is a school whose socio-economic profile (i.e. the 

average socio-economic status of the students in the school) is in the bottom (top) quarter of the PISA index 

of economic, social and cultural status amongst all schools in the relevant country/economy. 

Countries and economies are ranked in descending order of the average percentage of students that have 

access to a quiet place to study. 

Source: OECD, PISA 2018 Database 

 

http://www.oecd.org/coronavirus/policy-responses/learning-remotely-when-schools-close-how-well-are-students-and-schools-prepared-insights-from-pisa-3bfda1f7/#figure-d1e40
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Access to a computer for schoolwork 

Figure 2. Access to a computer for schoolwork 

Percentage of students that have access to a computer they can use for schoolwork, PISA 

2018 

 

Note: Statistically significant values are shown in darker tones. 

1. A socio-economically disadvantaged (advantaged) school is a school whose socio-economic profile (i.e. the 

average socio-economic status of the students in the school) is in the bottom (top) quarter of the PISA index 

of economic, social and cultural status amongst all schools in the relevant country/economy. 

Countries and economies are ranked in descending order of the average percentage of students that have 

access to a computer they can use for schoolwork. 

Source: OECD, PISA 2018 Database 
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Access to link to the Internet 

Figure 3. Access to a link to the Internet 

Percentage of students that have access to a link to the internet, PISA 2018 

 

Note: Statistically significant values are shown in darker tones. 

1. A socio-economically disadvantaged (advantaged) school is a school whose socio-economic profile (i.e. the 

average socio-economic status of the students in the school) is in the bottom (top) quarter of the PISA index 

of economic, social and cultural status amongst all schools in the relevant country/economy. 

Countries and economies are ranked in descending order of the average percentage of students that have 

access to a link to the internet. 

Source: OECD, PISA 2018 Database 

 



18 

 

Technical assistance at school 

Figure 8. The school has sufficient qualified technical assistant staff 

Percentage of students in schools whose principal agreed or strongly agreed that the 

school has sufficient qualified technical assistant staff, PISA 2018 

 

Note: Statistically significant values are shown in darker tones. 

1. A socio-economically disadvantaged (advantaged) school is a school whose socio-economic profile (i.e. the 

average socio-economic status of the students in the school) is in the bottom (top) quarter of the PISA index 

of economic, social and cultural status amongst all schools in the relevant country/economy. 

Countries and economies are ranked in descending order of the percentage of schools that have sufficient 

qualified technical assistant staff 

Source: OECD, PISA 2018 Database 

 

Effective online learning support platform 

Figure 9. An effective online learning support platform is available 
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Percentage of students in schools whose principal agreed or strongly agreed that an 

effective online learning support platform is available, PISA 2018 

 

Note: Statistically significant values are shown in darker tones. 

1. A socio-economically disadvantaged (advantaged) school is a school whose socio-economic profile (i.e. the 

average socio-economic status of the students in the school) is in the bottom (top) quarter of the PISA index 

of economic, social and cultural status amongst all schools in the relevant country/economy. 

Countries and economies are ranked in descending order of the percentage of schools where an effective 

online learning support platform is available 

Source: OECD, PISA 2018 Database 
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Work-life Balance ワークライフバランス 

Student time spent on homework 

The amount of time students spend doing homework shrank between 2003 and 2012 in 31 

out of 38 countries and economies with comparable data. 
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Advantaged students spend more time doing homework 

In every country and economy that participated in PISA 2012, socio-economically 

advantaged students spend more time doing homework or other study required by their 

teachers than disadvantaged students. In OECD countries, an advantaged student typically 

spends 1.6 more hours a week doing homework than a disadvantaged student: advantaged 

students spend an average of 5.7 hours per week, while disadvantaged students spend an 

average of 4.1 hours per week. 
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Parent employment 

Table 4.3, containing Secretariat calculations based on the survey micro-data, shows 

current and preferred employment patterns for couple families with a child under 6. While 

there are considerable differences between countries, in every case, if preferences were to 

be realised, there would be a move away from the single earner family, towards the dual 

earner type. 
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The EOF also suggests that many couples with children under 6 would prefer shorter 

working hours (Table 4.4). They were asked to give an appreciation of the financial state of 

their household, by selecting one of three categories: “welloff”, “just managing” and “having 

difficulties”. 6 The number responding that they were having difficulties was only 6%, on 

average, for the countries shown. Hours of work for “well-off” couples tend to be longer than 

those of couples saying that they are “just managing”. However, both would like to reduce 

their hours and their preferred hours tend to be similar: well-off couples would prefer to 

reduce their hours more than those who are just-managing. 
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Teachers’ workload 

TALIS 2018 shows us that around one in five teachers across OECD countries reports 

experiencing a high level of stress from their work. Teachers cite among their biggest 
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sources of stress having too much administrative work, being held responsible for the 

achievement of their students and keeping up with changing requirements from the 

governments in their countries. 

 

A critical precondition for the use of quality teaching practices is to make the most of 

classroom time to implement them. On average across the OECD, teachers report 

spending 78% of classroom time on actual teaching and learning (the equivalent of 47 

minutes of a 60-minute lesson), with the rest of classroom time spent on keeping order 

(13%, or 8 minutes) and administrative tasks (8%, or 5 minutes) (Figure 17). 
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Safety 安全 

In all education systems, 15-year-old students’ exposure to bullying varied across 

schools (Figure III.2.2 and Table III.B1.2.3). However, in some systems, victims of 

bullying seemed to be concentrated in certain schools, while in other systems these 

students were distributed more evenly across all schools. 

Figure III.2.2. Prevalence of exposure to bullying at school 

 

Note: The percentage of students who reported being bullied at least a few times a month is found next to the 

country/economy name. Countries and economies are ranked in descending order of the percentage of 

students in schools where less than 25 % of students were bullied at least a few times a month. 

Source: OECD, PISA 2018 Database, Table III.B1.2.3. 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/3/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig7
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Students’ self-efficacy and fear of failure 

• On average across OECD countries, 84 % of students agreed or strongly agreed 

that they can usually find a way out of difficult situations, and 56 % agreed or strongly 

agreed that, when they fail, they worry about what others think about them. 

• Students in many Asian countries and economies expressed the greatest fear of 

failure, while students in many European countries expressed the least fear. 

• In every school system except Italy and the Netherlands, socio-economically 

advantaged students reported more self-confidence in their abilities than their 

disadvantaged peers. 

• In almost every education system, girls expressed greater fear of failure than boys, 

and this gender gap was considerably wider amongst top-performing students. 

• In a majority of school systems, students who expressed a greater fear of failure 

scored higher in reading and reported less satisfaction with life than students expressing 

less concern about failing, after accounting for the socio-economic profile of students and 

schools. 
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Life Satisfaction 人生の幸福 

Students’ satisfaction with life across countries 

Figure III.11.1 shows that, on average across OECD countries, students reported 7.04 on 

the life-satisfaction scale. Some 67 % of students reported that they are satisfied with their 

lives (students who reported between 7 and 10 on the life-satisfaction scale). 

Figure III.11.1. Students’ life satisfaction 

Based on students’ self-reports 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/12/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig60


30 

 

 
Source: OECD, PISA 2018 Database, Table III.B1.11.1. 

 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/17/1/index.html#tbg22
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Differences in students’ life satisfaction across schools 

Are students who reported lower levels of life satisfaction concentrated in certain schools? 

As shown in Figure III.11.4, on average across OECD countries, 30 % of students attended 

schools where one in ten students or fewer reported that they are not satisfied with their lives.  

Figure III.11.4. Prevalence of students who are not satisfied with life 

 

Note: A student is classified as “not satisfied” with life if he or she reported between 0 and 4 on the life-

satisfaction scale. The life-satisfaction scale ranges from 0 to 10. 

Countries and economies are ranked in descending order of the percentage of students in schools 

where 10 % of students or less reported being not satisfied with life. 

Source: OECD, PISA 2018 Database, Table III.B1.11.3. 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/12/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig63
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How students’ life satisfaction is related to reading performance 

As shown in Figure III.11.5, students in low-achieving countries tended to report higher 

levels of life satisfaction than students in high-achieving countries. 

Figure III.11.5. Life satisfaction and reading performance across education 

systems 

 
Source: OECD, PISA 2018 Database, Tables III.B1.11.1 and I.B1.4. 

How students’ life satisfaction is associated with school climate 

Figure III.11.7 shows the relationship between seven school-climate indicators and 

students’ satisfaction with their lives. These indicators measure three distinct characteristics 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/12/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig64
https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/17/1/index.html#tbg22
https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/12/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig66
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of school climate: student misbehaviour at school; perceived student-teacher relations; and 

perceived school community. 

Figure III.11.7. Students’ life satisfaction and school climate 

Based on students’ reports; OECD average 

 

1. Student and school characteristics include the PISA index of economic, social and cultural status (ESCS) at 

the student and school levels and gender. 

Note: All values are statistically significant (see Annex A3). 

Source: OECD, PISA 2018 Database, Table III.B1.11.10. 

How students’ sense of meaning in life varies across countries, schools and students 

Figure III.11.9 shows the percentage of students who reported their agreement or 

disagreement with statements related to meaning in life. On average across OECD 

countries, 68 % of students agreed or strongly agreed that their life has clear meaning or 

purpose; 66 % of students agreed or strongly agreed that they have a clear sense of what 

gives meaning to [their] lives; and 62 % of students agreed or strongly agreed that they 

have discovered a satisfactory meaning in life. 

Figure III.11.9. Students’ sense of meaning in life 

Based on students’ reports 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/16/3/index.html#mh225
https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/12/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig68
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Countries and economies are ranked in descending order of the index of meaning in life. 

Source: OECD, PISA 2018 Database, Table III.B1.11.14.  

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/17/1/index.html#tbg23
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Health 健康 

Physical education at school 
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Exercise before or after school 
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Physical activities outside of school 
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Skipping Meals 
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Civic Engagement 市民参加 

Is it necessary to create an opportunity to think about global issues at school? If so, in what 

class would this be held? Would it be during contemporary history, world history, English, 

or intercultural communications classes? If class time is limited to subjects related to exams 

due to shortage in time, how can these issues be taught? 

 Many countries have faith that education can solve disputes around the world. What role 

can education play to prevent crimes? If it is possible, what can schools and classrooms 

do? 

 When you officially become an adult, will you vote? Is there anything the school can do to 

make every adult vote? Is there something that can be done outside of school? 

 Is there an opportunity where students can express their ideas in school besides 

activities related to student council? What kind of activities could allow teachers and 

students to work co-operatively side by side? 

 What kind of opportunities are there outside of school that cultivate students` 

understanding towards democracy? (E.g., student council, Youth Parliament, Model United 

Nations) 

 If there is a “Model OECD”, would you be interested in participating? 

Fewer people engaged in democracies 
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Will you be happy at age 40? 

 

Public policy decision making involvement 

 



41 

 

Service to country 

 

Lower interest in politics 

On average, one in five people report not being at all interested in politics across OECD 

countries (OECD, 2016a). Interest is lower among the young, for whom the average is one 

in four. While interest is relatively high in Denmark, Germany and Japan, the share of the 

population that claims to have no interest in politics is around 40% in Chile and Portugal. 

Those aged 15 to 29 show lower interest than older populations in all OECD countries except 

for Portugal, Spain and Turkey. 

 

The 2016 IEA’s ICCS assessment looked at students’ knowledge, and reasoning and 

analysis capacity over the domains of society and systems, principles, participation and 

identities to provide international comparative data on civic knowledge and attitudes (see 

Figure 2). 
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Civic-related extracurricular activities 

Figure 3 shows that instrumental activities such as volunteering or service are available for 

70% of students across OECD countries on average. 
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Environment 環境 

 If a students’ understanding about the environment is not substantial, they have the 

tendency to think optimistically and feel that environmental issues can be solved easily. 

What is the most effective way to study about the environment? 

 Is it important to increase the number of academic classes? (e.g., geoscience, biology, 

environmental science, etc.) 

 Or is it important to increase extra-curricular activities? 

 Are there any other ideas? 

 What kinds of skills are necessary to raise awareness of people and to educate citizens 

who can take responsible actions that are environmentally friendly and sustainable (e.g., 

residential values, critical thinking skills, etc.)? Can those skills be acquired in school? 

 Compare “Environmentally friendly economy” and “Environmentally damaging economy” 

by giving examples. What skills and specialties are necessary to create an environmentally 

friendly economy? 

 Environmental issues are global issues. 

 What kind of skills, knowledge and attitude are required to approach these issues 

globally? 

 Today, natural disasters are occurring all over the world. Are there any actions Japan 

could initiate to lead the world after experiencing the disastrous Great East Japan 

Earthquake? If so, what are they? 

 Environmental issues are issues that are accumulating at a daily pace. How can we 

become more aware of the connection between our daily actions and long-term results? 

What can the schools do to motivate people to take actions not only independently, but with 

the society as a whole? 
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Decreasing biodiversity 

 

 

Natural disasters becoming more commonplace 
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Total greenhouse emissions by region 
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Education 教育 

Learning time and science performance 

 

Students’ use of elaboration strategies 
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Educational attainment among young adults 

Educational attainment among young adults reflects the stock of knowledge and skills likely 

to be available to future generations. The share of young adults (aged 25 to 34) with at 

least an upper secondary education has been rising for the majority of OECD countries 

over the past four years (Figure 15.2). The OECD average rate was 84.9% in 2018, ranging 

from over 95% in Korea and the Russian Federation to less than 70% in Turkey, Spain and 

Colombia, and 50% in Mexico. 

Since 2014, the OECD average upper secondary attainment rate for young adults has 

increased by 2 percentage points. Some of the largest improvements occurred in countries 

furthest behind the OECD average in 2014, thus narrowing the attainment gap between 

countries. For example, Turkey gained 7.7 percentage points, Portugal 6.9 and Iceland 6.8. 

By contrast, the largest falls occurred in the United Kingdom (by around 1.3 percentage 

points), followed by Austria (1.1). 

Figure 15.2. The educational attainment of young adults is rising in most OECD 

countries 

Share of people aged 25-34 with at least an upper secondary education, percentage 

https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/15/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e20941
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Note: The latest available data is 2018 for all countries, except for Brazil, Chile, Israel and the Russian 

Federation (2017). The OECD average does not include Chile or Japan, giving missing data and/or 

incomplete time series for these countries. 2014 is used as the base year, as opposed to 2010, due to 

changes in education classification in 2014 for 19 OECD countries. 

Source: OECD Educational attainment and labour-force 

status (database), http://stats.oecd.org/Index.aspx?DataSetCode=EAG_NEAC and Russian Federal State 

Statistics Service (Rosstat). 

 

Community コミュニティ 

Social support 

Around 9 out of 10 individuals in OECD countries report having relatives or friends who can 

help them in times of need, ranging from 78% in Greece, to 98% in Iceland (Figure 11.2). The 

OECD average level in 2016-18 is almost unchanged from 2010-12. However, the share of 

the population who feel supported fell in Greece (by nearly 6 percentage points), Poland (-5) 

and Germany (-4), while over the same time period it rose by more than 4 percentage points 

in Italy and Estonia, and by 5 points or more in Portugal, Mexico, Latvia, Lithuania and Turkey. 

Figure 11.2. 90% of people in OECD countries, on average, have someone they 

can count on 

http://stats.oecd.org/Index.aspx?DataSetCode=EAG_NEAC
https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/11/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e14556
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Share of people reporting that they have relatives or friends they can count on to 

help them in times of need, percentage 

 

Source: Gallup World Poll (database), https://gallup.com/analytics/232838/world-poll.aspx. 

Time spent in social interactions 

Time spent in social interactions considers the number of hours per week spent interacting 

with family and friends as a primary activity (i.e. it excludes interactions that occur alongside 

other focal activities such as paid work, caring or studying). Across the OECD, people 

aged 15 or more spend, on average, 6 hours per week interacting with family and friends 

(Figure 11.3). This ranges from 2 hours per week in Japan, and around 4 hours in 

Luxembourg, Hungary and Estonia, to above 7 hours in Italy, New Zealand Turkey and the 

Netherlands, and more than 9 hours in Austria. Changes in time use since 2005 can be 

assessed for just seven OECD countries: Belgium, Canada, Italy, Japan, Korea, Turkey and 

the United States. Over time, average weekly time spent in social interactions has fallen by 

around half an hour in Canada, Italy and the United States, and by little more than 40 minutes 

in Belgium. 

Figure 11.3. Time spent socialising in OECD countries ranges from 2 to 

9+ hours per week 

Average time allocated to social interactions, hours per week 

https://gallup.com/analytics/232838/world-poll.aspx
https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/11/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e14608
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Note: Only the time spent interacting with family and friends as a main or primary activity is considered. Time 

spent in social interactions as a secondary activity is therefore excluded. Due to methodological differences in 

data collection, data for Colombia and Mexico are not presented. The OECD average also excludes Chile, the 

Czech Republic, Denmark, Iceland, Israel, Latvia, Lithuania, Portugal, the Slovak Republic, Slovenia and 

Switzerland due to a lack of recent data (2005 or after). Latest available year refers to 2018 for the United 

States; 2016 for Japan and the Netherlands; 2015 for Canada; 2014-15 for Luxembourg, Turkey and the 

United Kingdom; 2014 for Korea; 2013-14 for Greece and Italy; 2012-13 for Belgium, Germany and Poland; 

2010-11 for Norway; 2010 for Sweden; 2009-10 for Estonia, Finland, France, Hungary, New Zealand and 

Spain; 2008-09 for Austria; 2006 for Australia; and 2005 for Ireland. When available, data for the earlier period 

refer to 2011 for Japan; 2010 for Canada and the United States; 2009 for Korea; 2008-09 for Italy; 2006 for 

Turkey; and 2005-06 for Belgium. Data refer to people aged 15 or more except for Korea (2014) and Sweden, 

where data refer to people aged 15-64, while data refer to people aged 12 or more for New Zealand. Data 

have been normalised to 1 440 minutes per day: in other words, for those countries for which daily time use 

did not sum up to 1 440 minutes, the missing or extra minutes (around 30-40 minutes usually) were equally 

distributed across all activities. 

Source: OECD calculations based, when available, on Eurostat’s Harmonised European Time Use 

Surveys (database), https://ec.europa.eu/eurostat/web/time-use-surveys and tabulations from National 

Statistical Offices. 

Satisfaction with personal relationships 

Satisfaction with personal relationships provides a measure of the perceived quality of social 

https://ec.europa.eu/eurostat/web/time-use-surveys
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connections. Across the OECD countries with available data, people are generally satisfied 

with the quality of their personal relations, reporting an average rating (on a 0-10 scale) of 

8.1. Cross-country variation spans a fairly limited range, with national averages ranging from 

just above 7 in Greece to 8.6 in Switzerland, Ireland, Mexico, Austria and Slovenia 

(Figure 11.4). 

Figure 11.4. Satisfaction with personal relationships spans a narrow range in 

OECD countries 

Mean values for satisfaction with personal relationships, 0-10 scale 

 

Note: Data refer to individuals aged 16 or more, except for Canada (15 or more) and Mexico (18 or more). 

The latest available year is 2016 for Canada, and 2013 for Iceland and Turkey. The OECD average excludes 

Australia, Chile, Colombia, Israel, Japan, Korea, New Zealand and the United States, due to the lack of 

available data; and Canada, Iceland and Turkey as only one observation is available. 2018 data for Ireland 

and the United Kingdom are provisional. 

Source: European Union Statistics on Income and Living Conditions (EU-

SILC) (database), https://ec.europa.eu/eurostat/web/income-and-living-conditions; Eurostat 

database (ilc_pw01) for Germany (2018), Ireland (2018), the Slovak Republic (2018), Turkey (2013) and the 

United Kingdom (2018); Statistics Canada, General Social Survey 

2016, https://doi.org/10.25318/1310010601-eng; and INEGI, Subjective well-being in 

Mexico, https://sinegi.page.link/p1SS. 

 

https://www.oecd-ilibrary.org/sites/9870c393-en/1/2/11/index.html?itemId=/content/publication/9870c393-en&_csp_=fab41822851fa020ad60bb57bb82180a&itemIGO=oecd&itemContentType=book#figure-d1e14657
https://ec.europa.eu/eurostat/web/income-and-living-conditions
https://doi.org/10.25318/1310010601-eng
https://sinegi.page.link/p1SS
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Sense of belonging at school 

This chapter examines differences between countries and economies in students’ sense of 

belonging at school, and how the sense of belonging is associated with student and school 

characteristics, and reading performance. It also examines whether students feel a greater 

sense of belonging in co-operative or competitive schools, and how sense of belonging is 

related to expectations of further education and grade repetition. 

How students’ sense of belonging varies across countries, schools and students 

Figure III.9.1 shows the percentage of students who reported their agreement or 

disagreement with statements related to sense of belonging. Most students across OECD 

countries reported that they feel socially connected at school. For instance: 

• 84 % of students disagreed or strongly disagreed that they feel lonely at school 

• 80 % of students disagreed or strongly disagreed that they feel like an outsider or 

feel left out of things 

• 75 % of students agreed or strongly agreed that they can make friends easily at 

school 

• 71 % of students agreed or strongly agreed that they feel they belong at school. 

Figure III.9.1. Sense of belonging at school 

Based on students’ reports 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/10/index.html?itemId=/content/publication/acd78851-en&_csp_=34b83bd6f1788b01629355b271dcc687&itemIGO=oecd&itemContentType=book#fig48
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Do 15-year-olds in co-operative or competitive schools report a greater sense of belonging? 

Previous research indicates that students tend to report better relationships with peers and 

stronger attachments to school in co-operative academic environments than in competitive 

ones (Johnson et al., 1981[24]; Roseth, Johnson and Johnson, 2008[25]). 

Figure III.9.4. Student co-operation and competition, and students’ sense of 

belonging 

 

Notes: Statistically significant values are shown in darker tones. All values associated with the index of 

student co-operation are statistically significant (see Annex A3). 

Results based on linear regression analysis, after accounting for students’ and schools’ socio-economic 

profile. The socio-economic profile is measured by the PISA index of economic, social and cultural status 

(ESCS). 

The indices of student co-operation and student competition are included in the same linear regression model. 

https://www.oecd-ilibrary.org/sites/acd78851-en/1/2/16/3/index.html#mh225
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Countries and economies are ranked in descending order of the change in the index of sense of belonging at 

school associated with a one-unit increase in the index of student co-operation. 

Source: OECD, PISA 2018 Database, Table III.B1.9.8. 

 


